JECEI

Principle of Excellence 3
Indicators6 & 7

Class Name: Classroom 5

The Saul and Carole Zabar Nursery School at The
JCC in Manhattan

Age of Children: 4-6 Year olds
Teachers Names. Joyce Portnoy-Eisman, Peggy Limongi, Theresa Neville



I ndicator 6: Jewish living and lear ning, ideas and values, are part of the everyday learning
eXperiences.

Indicator 7: Small group project work and documentation are part of the curricular process of
teacher sengaging sudentsin constructing the lear ning experience.

Theintroduction to “Our Journey Toward Passover: A Y earlong Process,: includes our approach to
Jewish living, learning, and the JECEI lenses, 6a. It isfollowed by our example for Indicators 6 and 7.

Our Journey Towards Passover: A Y earlong Process

In thinking back over our school year, our team of three teachers realized that since September our children
have been on their own personal and collaborative journey, reflecting the lens of Masa or “journey.” In many
ways we fed that thisis not unlike the Jews as they embarked on the Exodus from Egypt into a new stage of
ther life. Thetransition from the three year old classto the more rigorous and demanding 4's-5's classrequires a
great ded of growth, change and trust on the part of the children aswell astheir parents. As with most types of
change, this has not aways been easy, and there have been inevitable struggles dong the way. However, during
the past few months we have had the opportunity to look back and see where the journey began, whereit has
taken us, and where we are headed. We have redlized that throughout our journey, the lens of D’ rash has been
most evident. Theinitial seeds of exploration and discovery that were sown in the fall have blossomed into a
bouquet of inquiry asthe year has progressed; threads intertwining and intersecting; connections made, revisited
and enhanced. The process has been exciting and invigorating and we have all learned agreat deal adong the
way.

One of the hallmarks of our school year, aswell as adevelopmental milestone, is that our children have begun
to see themselves as “ citizens of the world.” Through ongoing studies of other people and cultures, they have
embarked on the journey that has taken them beyond the more self-centered nature of athree year old to the
“looking outward” perspective of afour or five year old child. They now identify themselves as members of
many different communities: the community of our classroom, the community of their extended family, the
community of our city and country and the community of the world. This evolving autonomy and vision of the
world iswhat allowsall of usto be"free," in our thinking, in our relationships and in our choices. It isthrough
the discovery and expression of their own unique "voice" that our children have gained the willingness,
confidence and capability to tackle difficult tasks and to achieve wonderful accomplishments. It isalso by
learning that we are members of alarger community that we become willing to take on the responsibilities that
come aong with freedom. When we see ourselves as members of alarger community we learn that it is
necessary to take care of othersand to repair the world to the best of our ability. Our children have been directly
involved with projects that help other people and communities, and they have come to embrace the lense of
Tikkun Olam. It isalso out of this sense of belonging and commitment, B'rit, that the children can devel op the
strength to leave the JCC and embark on the next adventure that life will present to them. And so their journey
will continue.

As we began our study of Passover we could truly see the growth that had occurred within our children. The
lens of Tzelem Elokim, Divine Image, was evident in all aspects of their work. They had evolved into
investigators, deep thinkers, and researchers, ready to tackle difficult questions and ideas and eager to embrace
different points of view. We observed how each child had become so much more independent, in all aspects of
their life, and how this independence informed their rel ationships with their parents and peers, aswell as having
an impact on their work.

Inthisexample, we will show how our journey towards the study of Passover actudly began in thefdl with the
children’s early conversations about death and G_d, through our study of Native American customsandin a
small group discussion about languages and other countries. This example will then take you to the world of
jazz music, where the children continued to think more deeply about other cultures through the world of music.



Our study of jazz also taught the children and parents about inspiration, individuality and differences. Aswe
studied the work of Dr. Martin Luther King, Jr. we continued to learn about how we are smilar and how we are
different. Studying the Civil Rights movement led to many discussions about courage and the importance of
standing up for what you believe in, which of course created anatura transition to our celebration of Purim.
Finaly, after many twists and turns, our journey led usto Ancient Egypt and the story of Passover. Although
our journey was awinding one, we had many opportunities to learn about what makes each of us unique and
aso what we have in common. Along the way we fully embraced the lenses of K’ dushah and T zedlem Elokim,
learning together about beauty, courage, heroism, and holiness.

Our Journey Begins

During our daily circle time the children wanted to talk about the recent desth of a classmate' s grandfather. The
ensuing dial ogue planted the seeds for further inquiry and reflection on the subjects of G_d, death and heaven.
These topics were revisited in many different ways throughout our school year

October 5, 2010

Eliza “I think it is sad that Michadl’ s grandfather died. When peopledieit’svery sad.”

Teacher: “Yesitis. It sounds asif you have been thinking alot about that.”

Eliza: “Yes. | haveand | think itissad.”

Maddy: “My mom’s mom died on Long Idand.”

Julia “ Softadied. Softawas very, very old.”

Maxi: “Actudly, when you die you get buried. They put you in abox. I’ svery sad. Y ou're never dlive agan.”
Jaron: “My grandpadied but he’ s behind awall. HE s not buried. Do you have to be buried when you are
dead?’

Sammy G.: “Why couldn’t the angels fix Michadl’ s grandpa?

Scott: “When you die you go to the hospital with an ambulance. There are no angels thereto fix you.”

Maddy: “When you die | think you go to heaven. | know you go to heaven because mty cat died and he went to
heaven.”

Joseph: “What do they do a heaven?’

Danie R.K.: “When people die they dissolvein the ground and after they goto G_d and G_d tellsthemto help
people. He tellsthem to help people who needs help and he says, “ After you are done come back and I’ ll make
you part of me.” And the more people who die the bigger G_d gets. They become G_d' s angels and they help
the people on earth. That isthe angels that fix people. They can't fix you when you are dead but they fix people
who need help.”

It immediately became clear to us that we were working with a group of children who were eager to talk about
and investigate some of the “big questions’ that life presents. In addition to asking many ongoing questions
about life and desath, the children began to express adesire to learn about how other people live, the languages
that they speak, and the music that they listen too. Thisinterest informed many of our curricular choices.
(D’rash) Several children were eager to talk about different languages that they knew how to "speak."”
Although English is the primary language of all of the children in this particular class, many of them are
familiar with other languages or speak other languages at home. To encourage thisinterest, and to seeif it
dtracted any attention, we put the book, Hello World! Greetingsin 42 L anguages Around the Globel  Severa
children immediately noticed the book and the following conversation took place:

November 2, 2009

Scott: "I know how to say hello in Spanish...Bueno Di."

Sammy G: "No. It's not Bueno Di. It's Buenos Dias.”

Scott: "I don't think so."

Maddy: "Y ou can dso say Shdom. We say that on Shabbat. Why do we say that on Shabbat?*
Sammy G. "It's not just Shabbat. It means hello in Hebrew | think. Y ou can say it anytime.”
Maddy: "Joyce, doesit mean hello in Hebrew?"

Teacher: "Yes. It does mean hello in Hebrew. And | aso think it means goodbye.”



Maddy: "That's silly. How can it mean hello and goodbye?"

Scott: "Because it's both things. Front and back."

Maddy: "What do you mean, front and back?'

Maxi: "He meansthat you can say it coming and going. Hello and goodbye. | know how to say hello in
Hungarian. I'm Hungarian."

Maddy: "What does that mean, Hungarian?"

Maxi: "My grandmalives there and my father was born there. It isnot here. It is another country.”

Sammy G.: "How do you say hello in French?

Teacher: "Let'sfind that page in the book. Thereit is. Y ou can say, "Bon Jour."

Maxi: "l can bring in amap and show you where Hungary is. They have alot of carsin Hungary. Should | bring
in my map? It's the whole world and it would cover the whole tabl e’

Maddy: "That would betoo big | think."

Teacher: "l think it would be cool to see Maxi's map. | can aso show you another book that has alot of maps.”
Teacher goes to get an atlas and the children begin to pour over it.

Joe: "Where arewe? Whereis New Y ork?'

Teecher: "Let'sfind the page that has amap of the United States and | can show you where New York is"
Sammy G. "Why isit so smadl if the city isso big?”’

Teacher: "That's agreat question. What do you think?"

Maxi: "It's so small because the book isso small. If it was on my big map it would be bigger.”

After this conversation severd children continued to ook at the atlas whil e others wanted to continue to look at
Hello World! After afew more minutes the conversation continued:

Maddy: "I think Jen (our music teacher) knows a song about hello. We sang it before.”
Joyce: "l think you're right Maddy. We sang it last year. Would you dl liketo learn it again?'
Children: "Yeah. Tdl Jen."

Joyce: "You cantel her. Maybe we can start to learn it next week. Isthat agood idea?"
Children: "Don't forget.”

Joyce: "Y ou don't forget!"
Children: "O.K."

A small group of children
investigated the book, Hello
World. A teacher then asked if
they would like look at another
book that could teach them about
other languages and countries.
The children were very

enthusi astic about this and
proceeded to study the book, Can
You Say Peace.

After this discussion the small group approached Jen before our next music class. She was excited about their
interest in learning the song, _Hello to All the Children of the World, and it became aregular part of our weekly
music session. The children began to use their new knowledge in avariety of ways, including welcoming
parents in different languages when they joined us for Shabbat and saying “shanti” to each other during the
quieter momentsin our day.




Learning About Native American Culture

As we began to think about the holiday of Thanksgiving we were curious to hear what the children aready
knew. We recognized that the children had very strong stereotypes about Native Americans, based mainly on
movies. Weredlized that we had aterrific opportunity to “shift” this by introducing the children to severd
Native American customs. In addition, we felt that this would be a good extension of their interest in other
languages and cultures.

First Conversation About Thanksgiving:

November 18, 2010

Teacher: “Next week many people will be cdebrating the holiday of Thanksgiving. | was wondering what you
knew about this holiday.”

Ben: “There were Indians there. They rescued the other people...I don’t remember their names.”

Eliza: We eat specia food on Thanksgiving.”

Scott: “1 eat turkey for dessert!”

Rosie: “We eat chocolate turkey for dessert.”

Bella “ Some people don’t have food to eat and some people do. Sometimes | share with my brother and
sometimes| don't.”

Joe: “Do you know why it’s called Thanksgiving? Because you say “thank you” to everyone.”

Olivia “What are Indians?’

Jaron: “Indians are people.”

Danid R.K.: “They'relike Egyptians. They’ re naked but they have stuff on top. They don't just wear shirtsor
pants. They wear funny stuff on top of them.”

Michad: “The pants they wear aretu-tu’'s.”

Harry: “ Some Indians wear hats with feathers on them.”

Danny S.: “Indains have red skin and they kill people....alot.”

Scott: “Indians amost have like black pants but they don’'t becauseit’sreally blue.”

Rosie “Indians wear |ots of tattoos on their arms.”

Eliza “Indians wear different kind of clothes everyday. | don't think they’ re naked.”

Daniel RK.: “Yes, they are.”

Olivia “There were no pyramids in Thanksgiving so how can they be Egyptian?’

Maxi: “ Actudly, Indianswere liketrillions of years ago. They lived in the jungle before Americawas made.
Maybe in the 80" s and then the Indians started to live in America.

Scott: “I think Indians had American stuff with them so they could wel come Americans when they came.”



November 18, 2009
LEARNING MORE ABOUT NATIVE AMERICAN CULTURE

a5 f

ry . .

Pecling onion skins and putting them in a pot.

Our three natural dyes: onion (orange/brown), cranberry
(red) and grape (purple).

As we learn more about Thanksgiving, we continually refer back to the Jewish value of Tikkun
Olum, “healing the world.” By learning about other cultures, sharing our thoughts about giving and
friendship, and through discovering how we can help each other and our planet, we are becoming
caretakers of the earth.

Today we learned more about some of the customs of early Native American people. We talked
about how they used plants and flowers to create dves which could color their clothing or could be
used for painting or writing. Using cranberries, concord grapes and onion skins, the children pre-
pared natural dye baths. Tomorrow we will use these dyes to decorate pieces of cloth.

We also learned that Native American people used all parts of a plant or animal, wasting very little
out of respect for the earth. Following this model, we cooked corn, one of “the three sisters.” After
husking the corn, we cooked it and ate the kernels with our lunch. We plan to dry the husks and will
then use them as paint brushes. We also learned that Native Americans even used the corn silk for
their baby's diapers!

Daily Reflection Sent To Parents. November 18, 2010



November 19, 2009
OUR CONTINUING STUDIES

The class had a discussion about the imporfance of names in Native American culture. We learned that
names were given based on personal traits and characteristics and that they were often related to nature.

The children thought about what name they would give to themselves if they were Native American. It
was interesting to se¢ what was important to them and what they identified with. This is the list of the
names that they chose:

Bella: Disce Girl

Benjamin: Boy who likes to hug

Charlotte: Star Girl

Colin: Football Indian

Daniel R.K.: Baskethall Boy

Daniel S.: Boy who can hear all over the carth
Eliza: Flower Girl

Ethan: Bat Boy or Boy Who Wants To Be With Pirates
Jaron: Boy Who Plays With Dogs

Julia: Girls Who Loves Everyone

Joseph: Boy Who Loves To Build Safety Boats
Harry: Speedy

Maddy: Moon Girl

Maxi: Boy That Can Run Fast

Michael: Costume Boy

Olivia: Butterfly Girl

Rosie: Rainbew Girl

Sammy G.: Boy Who Likes To Fix

Sammy J.: Boy Who FPlays With Blocks

Scott: Security Who Loves To Build

Today we also started to dye our cloth using the natural dyes that we created yesterday. We also learned
a new technique of painting using eve droppers. Several of the children said that their colors looked like
“rainbows” and “stars shooting in the sky.”

Daily Reflection Sent To Parents: November 19, 2010



Expanding our Community: Introducing The Children To Jazz

Since the children seemed very interested in the connection between music, culture and language, our teaching
team began to talk to our Music and Jewish Life specialist about meaningful ways in which we could extend
thisinterest. At the same time we were approached by a parent in our class who works at the organization, Jazz
at Lincoln Center. One of the purposes of this organization is to educate people about the history and origins
of jazz and about its links to the history of African-American peoplein this country. Mary wanted to know if
there was away in which we could integrate the study of jazz into our curriculum. Since we knew that our
children were already interested in investigating other cultures we enthusiastically said, "Yes."

Our Music Specialist began this study by asking the children in asmal group work period what they aready
knew about “jazz.”

January 4, 2010

Scott: “You listento jazz.”

Sammy G.: “Jazzislotsof different kinds of songs and lots of different kinds of instruments.”

Michad: “The besats are different than the things he sings.”

Danid S.: “Each song has a different rhythm and a different beat.”

Danid R.K.: “There can be different types of jazz.”

Bella “Welisten to jazz dl the time. When we re here we do it. When we re not herewe don’'t do it.”

Theteacher then had the children listen to “ Soulful Strut” by Grover Washington. She explained that jazz
musicians put their feelings into their music. Each child then took aturn doing their own “fedling strut,”
reflecting their individual and unigue mood.

Jaron: “It feds different. Y ou have to keep the beat.”

Maxi: “It’' sfaster, likerock and roll.”

Harry: “Jazz isA LOT likerock and roll.”

Teacher: “In what way?’

Harry: “It' sfast but dso fast and dow. Rock and rall islike thet. Sometimes you have to move fast to it and
sometimes very fast to it and sometimes you have to moveslow to it.”

Scott: “Jazz islike adifferent beat.”

The teacher asked the children how they could turn afamiliar song, “Twinkle, Twinkle Little Star” into ajazz
song given what they know. Scott decided that he wanted to try this out and he proceeded to create hisown jazz
interpretation of the song. Other children then followed suit, experimenting with different variations of familiar
mel odies.

In the weeks following thisinitid discussion we continued to explore jazz in both large and small groups.



On January 25, 2010, our class welcomed several very special vistors. Jazz musicians, Wynton Marsalis,
Walter Blanding, Vincent Gardner and Ali jackson joined our classfor a“jazz jam.” It was exciting for
the children to hear “real” jazz musicians and it was also an interesting and enlightening way to broaden
our classroom community. The children had the opportunity to interview the musicians and they also
listened to several pieces of music.

Daily Reflection Sent To Parents: January 25, 2010

Today we had avery [ :
speaal treat! Jazz
Musicians visited our
class. First, they each
explained how their
instruments worked.
{Below, Scoit was
feehng the air come
out of the trombone.)

W]mton Walter
Marsalis Blanding
w/ Trumpet  w/ Saxophone

A special Thanks to Mary
for putting this all together
2 andalso to Brad! This was
# truly a very speaial alternoon
AQ A for us all!




One of the questions that the children kept asking during our “interview” of the jazz musicians was, “What makes you play jazz?’ In
small groups, we began to talk to the children about where they find inspiration.

Danny: “I like to go outside and see things.”

Ben: “Trainsinspire me because | like them.”

Joe: “Inspires means when something makes you want to do something.”

Maxi: “Likeinspire. Y ou get inspired when you like something.”

Danny: “I’'m going to make a sunflower because | love sunflowers. They inspire me.”

We decided to explore further where inspiration and imagination begin to blend together. In both large and small groups, we listened
to different pieces of jazz music and drew while we listened. We then shared our pictures with each other, discussing why we had
made certain choices in our work. The children were eager to share their unique visions with each other in small group presentations.
Using the children’s work as inspiration for a Parent Night, we asked the parents to bring in something that inspired them. Our
evening wastruly “inspiring,” as parents shared family photos, poems, quotations and memories.

Daily Reflection Sent To Parents: February 1,2010

Monday, February 1, 2010
Today, during music with Jen, the children drew pictures with oil pastels while listening to *Take
The A Train® by Duke Ellington. Before they drew we talked about what it means to be “inspired”
by something. Jen encouraged the children to draw any images or feelings that the music brought
to mind. We then shared our drawings with each other, reflecting on what we had created.

Rosie: “1 drew a picture of a girl playing a trumpet
and windows and a train.”

Joe: “It looks like the girl playing the instrument is
the conductor.”

Bella: “What part is the windows?”

Rosie: “Over here.”

Jen: “How did the music make you feel?”

Rosie: “Good.”

Jaron: “This is the A train and the conductor sits
right there, It’s going to Times Square through 5%th
Street.”

Jen: “Why did you choose to just use black?”

Jaron: *I don’t know. I just wanted too.”

Maxi: “I used black because one time [ went on a
train and it had a lot of black. My picture is the in-
side of the A train. Some are benches and some are
not benches and this is a map with all of the stops.”




Using the children’ swork asinspiration for a Parent Night, we asked the parentsto bring in something that
inspired them. Our evening was truly “inspiring,” as parents shared family photos, poems, quotations and
memories.

Excerpts from email letters received from parents after our Parent Night. The focus of the Parent Night was: Inspiration,
Imagination and Interpretation. This theme came out of our large and small group investigations of jazz and other
forms of inspiration.

Joyce-

| just want to thank you again for a wonderful evening. It was just incredible to see everything that the children have been
doing this year -- from jazz to Purim, (and everything in between). Classroom 5 is truly a very special place.

Danny was especially excited to hear about his Sunflower picture. Thank you for sharing it!

By the way--just want to give you a "heads up." Danny will not be in school next week. Glenn has a show opening in
London, and we have decided to take the boys to the opening. We wouldn't ordinarily take them out of school, but we
may never have opportunity like this again.

Thanks...

Wendy

Dear Joyce, Peggy and Theresa,

What a magni ficent night you three created for us parents. Fromthe mnute

wal ked into the classroomthere was a sense of beauty, of welcone, of the room
and you 3 being prepared and ready, the walls were FILLED wi th anazi ng i nages,
drawi ngs, children’s words, teachers thoughts and insights. So nuch intelligence,
care and love was felt imediately. As the parents then gathered and shared |
experi enced a sacredness to the sharing. There was trust and there was a feeling
that parents dug deep. that they took the assignnent seriously and that they
wer e al so deeply noved and i nspired by one another.

Then the video was so beautiful and so professional! | was in awe of the
children. I was in awe by what you all noticed and clearly highlighted, I was in
awe of the seriousness that you created for the children and that while on the
one hand there was so nmuch structure, order, calm intensity and focus and on
the other SO nmuch roomfor the children to be expressive, to feel inspiration
to go into their own worlds of thoughts and i deas.

The whol e thing was wonderful and you should feel so very proud - | did!

Thanks for creating such a beautiful evening
Il ana

Dear Joyce,

| can't let this week end without writing to you about how moved | was by the open classroom night this week. | was
moved from the moment | walked in and read the first bulletin board where you laid out the work the class did, through the
videos and the "what inspires you" exercise. The classroom looked gorgeous - the children’s pictures, the beautiful fruit
and cheese and wine, the castle, and it set the stage for a glimpse of the magic that my son is so fortunate to experience
at school every day. This was so clearly felt by everyone there and it was manifest in the level of deep emotional sharing
that took place between the adults present.

| truly thought that the evening was magical. It is amazing to see Joseph write his name. | loved seeing my daughters go
through this stage of development. They, however, were not asked to think or draw or speak about what inspired them.
Joseph loves going to school each and every day. He understands how special his classroom is. His is inspired by what
takes place there - and so am I.

Please pass this on to Theresa and Peggy - | don't have their email addresses.

Best wishes for a relaxing weekend. | hope you find some inspiration in it for the week ahead!
Jenny Lyss



Learning About Savery: Dr. Martin Luther King, Jr. and The Civil Rights Movement

In addition to studying jazz, we had begun to learn about the work of Dr. Martin Luther King, Jr. and the Civil Rights
Movement. These two areas of study complimented each other in many ways. One of our goalsin our Pre-K/K classisto
help the children to understand that we are members of many different communities: the community of our classroom, our
family community, the community of our city and country and the community of the world. We had aready taked about
this through our discussions of language and by studying maps (as well asin many other ways) and we felt that they were
ready to learn about community from amore historical perspective. (B'rit)

Daily Reflection Sent To Parents: January 12, 2010




Tuesday, January 12, 2010

Our class has been studying the Civil Rights Movement. As part of our discussions we have
learned about the life and work of Rosa Parks, Dr. Martin Luther King, Jr. and Ruby Bridges (a
young child whe was involved in the first efforts to integrate schools in the south). We have read
many books on this topic and had many conversations about laws, rules, freedom, standing up
for what you believe in and what feels fair and unfair. In order to give the children a more direct
experience of what it feels like to be discriminated against (based on an external features) we con-
ducted a brief social “experiment.” When we were about to get ready for story time we lined the
children up and said that only the children with blonde or black hair could hear the story and the
other children would have to sit quietly in another part of the room. At first the children were
confused and then dismayed. The children who were included expressed ambivalence about hav-
ing this “special” reading time while the children who were excluded were upset. After several
moments we announced that we had changed our minds and we all joined together. We then
talked about what had occurred and how it made them feel. This is what the children had to say:

Ethan: “I don’t like this at all.”

Ben: “It's not fair because they can't hear the book if they have to sit far away. It's ok to read to
the whole group but not just us.”

Joe: “It’s not fun.”

Daniel R.K.: “He said it’s not fair because I'T IS NOT FAIR. Everything has to be the same.”
Eliza: “It's boring just sitting there. We felt sad.”

Scoft: “You need to wait until Sunday to hear the story because you said that we could all hear it
together in a few days.”

Michael: *You tricked us. I thought you were joking.™

Danny: “It made me feel like I didn’t want to go to school anymore. I was mad.”

Joyce: “What do you think we were frying to teach you by doing this7?”

Rosie: “It’s like the story about the woman on the front of the bus...who couldn’t sit there. Rosa
Park. It was like her.”

Daniel R.K.: “Some things people say are not fair. That was not fair!”

Rosie was interested in finding photos of Dr. King
on the computer. She then used these pictures to
create a collage

EXPLORING A TOPIC IN A DIFFERENT WAY: COOKING INSMALL GROUP



Daily Reflection Sent To Parents: January 14, 2010

Thursday, January 14, 2010

In honor of Dr. Martin Luther King Jr.’s birthday (which is actually tomorrow) the children baked
“Rainhow Cookies” to eat at Shabbat. When asked why they thought this was a geod snack for his
birthday this is what they had to say:

Ben: “Because we are all different colors and we live together.”

Jaron: “And nobody is pink.”

Sammy J.: “And rainbows are beautiful.”

Joe: *And they are all different colors.”

If you would like fo make these cookies at home here is the recipe:

Ingredients:
*1/2 cup unsalted butter (softened)

*1/2 cup confectioners’ sugar
*3/4 teaspoon vanilla extract
*1 cup flour

*food colorings

1.Using an electric mixer cream the butter, sugar and vanilla in a bowl.

2.Add the flour and beat with the mixer for several minutes until a smooth dough forms.

3.Divide the dough inte 7 pieces. Put each piece in a separate bowl. Add several drops of food coloring
to each bowl. Make each piece of dough a different color: red, yellow, orange, green, blue, dark blue
(indigo) and violet. '

3.Now press all the dough balls together. Roll them into a log. The log should he about 8 inches long.
Chill the log in the refrigerator for 15 minutes.

4.Slice the log into pieces. Each slice should be about 1/4 inch thick. Bake the cookies for 8-10 minutes
at 350 degrees.




January 14, 2010

During asmdl group music period, we listened to the CD (and read the book), 1t's A Beautiful World, It sA
Wonderful World” by C.C. Winans. We then had the following conversation:

Teacher: “What did you think of that book?”’

Scotty: “It’s hedling the world. They were al doing good stuff in the book. They were giving high 5’ sand they
were going to school and they were all different colors and they were friends.”

Benjamin: “They are all colorful and it’swonderful. We are dl colorful too and it can be a happy world with
lots of colors.”

Sammy J.: “And it has rainbows and flowers and they are so beautiful.”

Eliza: “It makes the world feel happy...the song part. When it’s colorful like that. G_d likes all different kinds
of color. The author likes al different kinds of color. Flowers are not only blue or pink or yellow. They arelots
of colors, just like we are and we can al be together like the flowers are together.”

Teacher: “Y ou know, that’ strue. Look at our hands. Do they all look the same?”’

Bella “My hand isvery white.”

Danny S.: “Nobody isjust white.”

Teacher: “What do you mean by that?’

Danny S.: “Wdl it’s not white. It's more brown than white.”

Teacher: “That is an interesting comment. Can you say alittle more about that?’

Eliza “He meansthat we are not black and white. We are dl alittle of both but mostly light brown and dark
brown.”

After this smdl group work, we decided that it might be interesting to explore this topic further through the
creation of individual self-portraits.

Using the mirror and experimenting with
different shades of paint to create
the skin tone that we want to use on our self-portraits.

Using tilesto desgn our individua
frames.

Maddy wanted to share her sdf-portrait
with the class “I used different colored
tiles to match my skin. Y ou can see that
| am not white but more pink. My eyes
look SO big inthis.”

EXPLORING A TOPIC IN A DI




Thefollowing isthedocumentation that was used on the bulletin board displaying the sdf-portraitsthat
thechildren created:

As al& extevtsiovx, of a dear Loing stud, we decided to im,tegrate self portraits with our
im,vestigatiovx, of what VKCIIQeS VS al -ffereiltt C11441 what VIA-CilZeS us the SCivike. verj ofteK, we tevtd
to describe people OK, terms of abl.acle aKA white." we wavtted to evtcourage the childrevt to
thivtle outside of these Limited stereotypes so that thej could see that we are made up of vat
differetAk 'shades.”

his project toole place over several, Vt,t01/6tliS Cii&Gt LK, several, stages. First the childret& drew
their LI01V.oval portraits while Looleititg LK, a vvarror so thej could see all of their features.
whevt thej were satisfied with their drawim,g, thej begat& to worle with paim,t. he childreK,
used paim,t that resembled differevtt shades of slum,. hee experimeKted with the paim,t Ito
mi.)614,0 avtot testime cams uvutil thej had created the sleim, tom that thej wavuteol to use.
After thej had completed their palm:times, the childrevt begal th worle OK, frames. tAsime tiles
that correspovtded to the paim,t colors, the childreK, careful.l.y chose which tiles thej wavtted to
use. he childreK, have beet& spein,dime time Looleiikg at ther portraits. hee are vtotici.ing
details im, their differevtt drawime stets, as well im, what shades of paim,t thej chose to use.

The Meaning of Courage: Making Purim Persond

Our conversations about Dr. Martin Luther King, J., Rosa Parks and the Civil Rights created anaturd bridge to
our gudies of Purim. We focused a greet ded on the courage of Esther, Vadhti and Mordecha in sanding up for
what they bdieved in. The children understood this connection.

February 23, 2010
After ligtening to the story of Purim asmall group had the following conversation:

Maddy: “1 don’t think the King was nice to Vashti. He was mean.”

Ben: “It’slike Martin Luther King. People were mean to him too.”

Maddy: “But nat the same. They didn’t make him dance or anything.”

Rosie “But Esther had to be braveto tell theking.”

Joe: “ And Rosa Parks had to be brave. To go on the bus”

Ben: “Vadhti waslike RosaParks. Vashti was banished but RosaParkshadtogotojall.”
Olivia “What do you mean? What jail?’

Rose “Remember they made her gotojal when shewouldn't get off the bus.”

Olivia “Did they hurt her?’

Rose “Alittle”

Ben: “They shot Martin Luther King.”

Maddy: “That is so mean to do that. Did they put the man in jail who did that?’
Teacher: “We can read more about that or ook it up on the computer. Would you like to learn more about how
he died?’

Maddy: “Yes Let’sdo it on the computer. Ishein heaven with G_d?’



Teacher: “What do you think?’
Maddy: “I think so because G_d would love him.”

The following day we decided to investigate this topic further.

Daily Reflection Sent To Parents: February 24, 2009

Wednesday,February 24, 2009
THE MEANING OF COURAGE

Part of what makes Purim such an interesting story for young children is that it gives them the
opportunity to think about some “bigger” ideas...what is the difference between good and evil
and why is being "wicked” sometimes so very intriguing, what makes us scared and how do we
find courage in the face of our fears and what it means to stand up for what you believe in even if
it might get you into very big trouble. Yesterday several children had a spontaneous conversation
about wheo they thought was brave in the story of Purim. Several of the children thought that
Mordechai was the brave “one” because he told Esther about the plot to hurt the king while oth-
ers thought that Esther “had” courage because she had to actually tell the king. Eliza felt that
“Yashti was the one with courage because she didn’t listen to the king!”

Today we asked the group what the word courage meant to them.

Rose: "It means that you try to do something and then you know how to do it.

Olivia: “You don’t eat for three days. She didn't eat for three days.” (this is referring to the fast
that Esther undertook as a way to gather her courage before she went in front of the king)
Jaron: “Like Queen Esther. She went to courage.”

Danny: “It means bravery.”

Maxi: “It means you are very brave but you try to do it but you're a little scared.”

Colin: “It's Queen Esther. She was praying for courage.”

Eliza: “You try to do it, you're scared and then you don’t want fo do it anymore.”

Daniel R.K.: “Courage is when someone loves you and someone cares about you a lot.”
Scott: “It means you are going in a swimming pool and it’s really warm.”

Joe: “It means that you're happy.”

Michael: “It means when someone is in danger and you are going to help someone.”

Ben: “It really means that you're scared to do something but you finally do it.

After our discussion we listened to the hbook Courage by Bernard Waber.




Our Journey Continues; What It Means To Be Members Of A Larger Community (B'rit)

Throughout the school year our children have been involved in many mitzvah projects reflecting the lens of
Tikkun Olam. For example, each child contributes tzedekah every Shabbat, we crested a“mitten menorah” at
Chanukah to collect mittens for homeless children, the parents and children created hygiene kits for survivors of
the earthquake in Haiti and we have baked cookies to raise funds for a foundation that funds research in
pediatric cancer. At Purim we decided to create Shalach Manot baskets for senior citizens who had bregkfast in
acommunity center down the block from our school. We were excited about this opportunity sinceit provided
another way to enhance the children’ s ideas about community and responsibility for the world that we livein.

Daily Reflection Sent To Parents: March 1, 2010

Monday, March 1, 2010

Today, in honor of Purim, we went to deliver Shalach Manot baskets to senior

citizens at the West Side Senior Center. With the bclp olca few chapcrones, we

walked to 76th street (between Amsterdam and Columbus Avenue) to distrib-
ute the baskets. They were filled with 3 fru it, 3 treat and somc{hing made from

wheat Chamantashen)! When we arrived there were a few seniors having break-
fast. We handed them 3 basket and p|accd the rest of the baskets on the tables

so it would be a nice sutptise as mote people came for breakfast. We also sang

them 3 Purim song! They looked delig hted to have us visit!




During the same week we had another opportunity to expand our classroom community. Our class has severd
children with special needs, and throughout the year this has been part of our ongoing discussion about
“differences and smilarities’” and what it means to be an inclusve community. Adaptations, a program
offered at the JCC, provides socia activities and educational and work opportunities for adults with specid
needs. A teacher had become friendly with a member of the Adaptations program and she asked the children
if they would be interested in meeting someone new. They were very enthusiastic about this opportunity and
they thought carefully about how they would welcome our special visitors. (Tzelem Elokim-Dignity and
Potential)

Tuesday, March 9,2010
MAKING NEW FRIENDS

Our class had several very special visitors today. Jenny, a member of the JCC Adaptations
Program, came to talk to the children. Her mother, Ann, and her assist dog Indie came with
her. The children had many great questions for Jenny and we had a mini-interview, We
found out that Jenny and Indie live in the Bronx. Indie is named after Independence Day
because that is her birthday. Maddy was very excited about this since it is her birthday too!
Jenny and Ann explained how Indie learned to be an assist dog. Jenny also teld us that she
uses an electric wheel chair and that her home has stairs and an elevator and sometimes the
stairs are hard for her. We learned that Jenny was born not being able to walk but that with
the help of physical therapy she can now walk up stairs. Indie was very comfortable in our
classroom and she let us pet her and rub her belly. Jenny was very happy too and she said
that she loved us. We all sang, “You Are My Sunshine Together,” before we said goodbye.
We hope that Jenny and Indie can come to visit us again soon...for more friendship and sing-

ing.




WeFindly Arrivein Ancient Egypt: The Threads Of Our Y ear Come Together

Throughout the year our children have expressed a desire to learn about different cultures, customs, languages
and people. In addition, we have had many thought provoking conversations about the role of G_d in our lives,
as well as about death and heaven. We decided to creste a context for our study of Passover by beginning with
an exploration of Ancient Egypt. We brought many books in about the subject, as well asreplicas of Ancient
Egyptian artifacts. These provoked many interesting questions and conversations. We explored thesein both
large and small groups. In addition, several children used pictures that they saw in the books as resources for the
creation of their own “Egyptian buildings’ in both the block areaand in our art center. (D’ rash-Inter pretation)
Daily Reflection Sent To Parents: March 11, 2010

Thursday, March 11, 2010
LEARNING ABOUT EGYPT & PASSOVER

Every day our room is filled with investigations
of Egypt and Passover. The children have been
working in large and small groups, studying
books, learning new recipes, creating holiday
crafts and designing their own projects.

Colin and Ethan looked at a hook about Egypt and then worked on recreating
a building that they were studying. Colin: “The top of the building is like the
bad guy’s hat. The bad guy in Egypt. Pharaoh.” Ethan: “It was an Egyptian
house in the book and then it got bigger and bigger.” Colin: “We put in lots of
Egyptian stuff. You know they’re Gods because they’re holding the big stick
and also that other thing (an ankh). When a man is holding that it's a God
from Egypt.”

Jaci, Charlotte’s mom, came in to cook macaroons with the class,
Joyce was curious about why this is a traditional Passover treat.
Jaci wasn’t sure but she immediately went home and found out the
answer. On Passover we do not eaf food that has leavening or that
has anything in it that would make it “rise,” since the Jews did not
have a chance to let their bread rise when they fled Egypt. Maca-
roons are a tfype of cookie that is made without baking powder or
baking soda, in other words “rise free!”

Ben is sewing his own afikomen bag, It is a Passover tradition
to hide a piece of matzah at the seder. This is called the dessert
matzah and the seder cannot end until it is found! In soine
families the grown-ups hide the matzah and the children have
to find it, while in other families it is the other way around.

The children have been enjoving looking at pyramids, dis-
cussing the different types of structures and how they were
huilt. We are working on our own model magic pyramids.
In addition many of the children have been drawing their
own renderings of pyramids. Sammy used a stencil to trace
a pyramid and cut it out, and then he carefully drew the
“hricks” in on his own.




Thefollowing is an excerpt from a Parent Newd etter that was sent home at Passover. We fedl that these

conversations reflect the journey that we have taken, and reflect the spirit of inquiry that has been present
throughout our entire year. (Masa-Reflection,Return, and Renewal; D’ rash-Inquiry,dialogue, and tranamisso;,

Hit  orerut-Awakening)

March, 2010: “ Our Passover Newd etter

Our children have been asking many “big” questions dl year long. These questions have led to many thought
provoking conversations. It has dso been interesting to listen to the theories that the children are beginning to
devel op to address these questions. Through this process of questioning and reflection, the children begin to
find their own individua answers. The following are samples of some of the discussions that have taken place
inour room.

Small Group Conversation About The Existence of G d —January 11, 2010

Danidl S.: “I have proof that G_d does not exist.”

Joyce: “That is an interesting statement.”

Danny S.: “Wdll, the proof isthat you can’t see him, so he doesn’'t exist.”

Daniel RK.: “I don't bdlieve G_d isred because you can’'t see him.”

Joe “I believethat G_d 1Sred but we can’t see him because helivesway up in the sky where we can't see
him.”

Asking Questions and Having Conversations About Passover and Ancient Egypt

March 8, 2010

Joseph: “How did G_d make theriver into blood? | think there’ s a part of him that can rain blood down. That's
how hedidit.”

Scott: “That wasin Egypt. Whereis Egypt?’ 1 know that there was aman and he held his hand over the water.
The ocean. And it opened up.”

Rosie “That was Moses who held hishand up.”

Scott: “1 know another place where there are pyramids but they are different. Not like Egypt. InWorld 2in
Super Mario World. They have pyramids.”

Maxi: “In Egypt most Pharaohs are boys not girls. But thisis a sphinx with alion body and a girl’s head. This
girl wanted to be a Pharaoh. Why did she want to be Pharaoh? Did she want to be strong?’ (referring to Queen
Hatshepsut of Egypt)

Maxi: “Were there more men than women in Egypt time? | think they were because most of the pictures are
men in the books.”

March 9, 2010
Samll Group Investigations: Studying Egyptian Artifacts and Books About Ancient Egypt

Michael: “I think this one looks like a cat. This one has nothing in it (referring to an empty mode of a
sarcophagus). A dummy issupposed to gointhis. | watch alot of Scooby Doo and | wetched one about a
dummy. The dummy went in there. | think it’s a coffin. Which one has more power?”’

Bdla “They’re not dummies. They are mummies. Mummies go in there.”

Michaedl: “They come out of the coffin and they hurt people. They try to grab people.”

Bdla “They aren't red.”

Benjamin: “A mummy is adead person wrapped and put in a sarcophagus.”

Sammy J.: “I wrapped up the person with alot of toilet paper and tape and I’ m going to put it in that mummy
case.”

Cdlin: “A mummy isred. But he gets dead first and they wrap him in toilet paper and put him in amummy

case. When someone opens the mummy case he turnsinto aive.”
Bdla “Aremummiesred?’
Harry: “I actually ssw amummy before and it’ s like Egyptian and it's a dead person wrapped with like skin.”



Olivia “The other day | went and saw people dressed up and they had a blue blanket over them with glasses
and it looked like an old mummy who was wrapped up in bandaids and tape bandaids.”

Sammy G.: “I saw that too!”

Charlatte: “I’m going to make atemple with alot of doors and windowsand I’ll put amummy init.”

Sammy J.: “Y ou can use my mummy in tissue paper.”

Maddy: “1’m going to put jewels on my mummy. Do you think mummies had jewe s? Maybe the girl mummy
had jewels. Was she a princess?’

March 11, 2010: Smal Group Conversation

Joseph: “Joyce, do you think G_d hasafamily?’

Joyce: “That’sareally interesting question. What do you think?”’

Joseph: “I think so. | think he has a mommy and adaddy and children.”

Joyce “Many people believe that.”

Joseph: “1 think that because | think that G_d isrea and helivesin the sky and doesn’t want to be lonely so he
has afamily to be with.”

March 15, 2010 (part one)

Jaron: “Did G_d redlly turn the Red Seainto blood?’

Benjamin: “Isthat why the Red Seaiis called the Red Sea?’

Michad: “I think it's called the Red Sea because the dirt is red, not the water.”

Eliza “G_d didn't make the Red Seainto blood. G_d did it to the River Nile.”

Jaron: “Did heredly turn the River Nile into blood? How?

Eliza: “Do you think there is anyone who has ever goneto Egypt?’

Maxi: “How did they make a pathway with the staff? How did he do it?

Rosie “How did Moses' s staff open up the Red Sea? Did he have to hit the water?’

Joyce: “How do you think he did it?’

Olivia “G_ddidit.”

Rosie: “But how did G_d doit?

Danid R.K.: “I have another question. If G_d was nice, why did he make the Pharaoh to be abad guy if he
doesn’t like bad guys? Why wouldn’t he make them all good?”’

Cdlin: “I know why. It's because you can’t just have al good guys. Y ou have to have bad guys and good guys.
If G_d didn’'t make bad guys then the good guys wouldn’t be good guys. They would just be guys.”
Benjamin: “I think G_d wanted both. Then they could fight and the good guys could win.”

Joyce: “So you think G_d wanted them to fight?’

Cdlin: “No, he doesn’'t want them to fight. G_d likes the good guys, but if the bad guysfight them then they
have to fight back.”

March 15, 2010 (part two)

Michad: “How did G_d put the light on the person (the Jews) and not on the other people? How did he make
light in some places and not on other places?’ (referring to the plague of darkness)

Danid R.K.: “How did the Angd of Deeth get made? And if it isan angd then why isit the Angd of Death?
Angels are nice. Why would it want people dead?’

Michadl: “Maybe the light was for the Angdl of Deeth. So the angel would know who to hurt.”

Maxi: “When you die you go to heaven and your soul can go to stores and do stuff.”

Olivia “My mommy’s Hebrew nameisin the Purim story...Esther. My Hebrew nameis after my grandpa. Do
they have Hebrew namesin Egypt?’

Daniel R.K.: “Do everybody put a stone on top when people die? Did they do that in Egypt?’



Asthe culmination of our study of Ancient Egypt, wetook aclasstrip to The Metropolitan Museum of Art’'s
Egyptian wing. (D’ rash)

Wednesday, March 24, 2010
Seenes [rom our trip fo The Metropolitan
Museum of Art,




Involving The Parentss THE PASSOVER PROJECT (Covenant-Belonging and Commitment)

In planning for Passover, we wanted to invite the parents of the children to become moreintegraly involved in
what we were studying. We decided to cal our endeavor “ The Passover Project.” Theresult was less about the
holiday and more about traditions...how we create them, how we maintain them, and how they evolve and
change.

Thefollowing arethe “ingtructions’ that were given to the parents about this project, followed by a sample of
what one parent contributed.

TRADITIONSAND MEMORIES: THE “PASSOVER PROJECT”

During our last Parent’ s Night, we invited parents to talk about something that inspired them. What they chose
to share was so thoughtful and poignant...truly inspiring in and of itsalf. We redlized that we wanted to create a
way in which we could continue to “hear” the stories of our parents, and “ The Passover Project” began.

We asked our parents to share memories, stories, questions, conversations, artifacts, photographs and traditions
that related to Passover or to other spring holidays that their family celebrated. While many parents chose to
focus on childhood memories, others talked about more recent traditions. In reading what people contributed,
guestions began to arise about how traditions are formed. Do we follow traditions that are handed down
through the generations or do traditions get shaped by current practice or by what is most meaningful to us at
this moment in time? Do our traditions change to incorporate what is important to our children? Do our
memories shape the traditions that we include in our lives? Which traditions will we choose to embrace and
which traditions will we choose to abandon and why?

Through the examination of memories and traditions, we create links to our past and to our future. We aso have
the opportunity to reflect on what is most meaningful to us...where our persona journey began, how it has
evolved and where we may go in the future. It is through this ongoing questioning and examination of “what
was’ and “what will be’ that we generate our own unique histories and stories.

One Parents Story: From Wendy, Danigl Slater’ s mother

Our Passover celebrations have dways been pretty standard---atraditional Seder on the 1st and 2nd nights with
family, extended family and family friends. There is amost aways an over-abundance of food, and many,
many pages of the Haggadah skipped over.

| was very touched by Danny's excitement of learning about this specia holiday at school thisyear. Heredly
understood the meaning of Passover in avery basic and red way.

Which brought about a NEW family tradition, that Glenn and | have decided to continue every year. This year,
after we had our traditional Seders on the 1st and 2nd night, we decided to have a Sater family "Sleder” (pun is
VERY intended, and created by Danny's older brother, Ben).

Thefour of us had avery long and enjoyable dinner, and talked about the story of Passover---no Haggadahs or
books, just talking. It was truly wonderful to connect to the history, to our ancestors, and to the meaning of this
very special holiday in avery accessible way. The conversation took many turns, and | look forward to the
many twists and turnsthat lie ahead in the years to come!



As an extension of “The Passover Project” a parent asked is she could come into the class to share her unique
family tradition with the children. Our classroom is an inclusve one. We vaue dl religions, points of view,
differences and amilarities. By embracing different family customs, we continue to broaden and enhance the
children’s point of view.

Thursday, April 8, 2010
SHARING FAMILY TRADITIONS

Marcella, Maxi's mom, came to talk to us about a
holiday tradition that her family enjoys. Maxi’s
dad, Tamas, is Hungarian. At Easter the family
likes to hang decorated eggs from the stems of for-
sythia bushes. This is a traditional Hungarian cus-
tom. Marcella told us that she calls these “Easter
Egg Trees” which made us all laugh. She also
showed us other Hungarian Easter decorations. The
children had many guestions about how the eggs
hecame hollow. We decided to do some experiments
to see if we could figure out this special technique.

We poked a hole in each end of a raw egg. Then
Joyce tried to blow into one hole to see if the egg
would come out of the other end. This did not
work too well.

We decided that we needed to use a “tool” to help us.
Joyee then used a coffee stirrer to blow out the raw
egg. This worked much hetter and we were able to
hollow out two eggs. The children thought that the
raw egg looked like snail slime!

Using our bam-
hoo plant as a
base, the chil-
dren created
their own “egg
tree” for the
classroom.




The Journey Continues; Our Study of Lag B’Omer and Shavuot

Aswith any journey, there truly is never an end. Beginning in October, with their early conversations about
G_d, and continuing throughout the year, the children have been on ajourney of self-discovery. They have
learned about themsel ves and about the world that they livein. They have investigated what it means “to be
Jewish” in adeep and truly meaningful way. As one of our culminating projects, we asked the children if they
would like to create their own “ Class Ten Commandments” (or in our case it would be “Twenty
Commandments’). Wefdlt that thiswould be afitting way to “tie up” our year, reflecting the deep thinking,
spiritua development and community awareness that has permeated al of studies.

Seefollowing page for documentation.



Daily Reflection Sent To Parents. April 14, 2010

Wednesday, April 14, 2010

FURTHER EXPLORATIONS IN COUNTING AND MARKING TIME: THE COUNTING OF THE OMER
After we finished counting and recording the first 100 days of school, the children expressed a desire “to count something else.”
Happily an opportunity immediately presented itself in the Jewish holidays of Shavuot and Lag B’Omer. Shavuot (which
means weeks in Hebrew) commemorates the moment when G _d gave the Ten Commandments to Moses on Mt. Sinai. Shavuot
oceurs seven weeks after Passover. The counting of the 49 days between the second night of Passover and Shavuot is referred to
as “the counting of the Omer.” The Omer is a measure of grain. In ancient times, the Omer would be coumted out every day
until they reached the 49th Omer, at which point the celebration of Shavuot would occur. These seven weeks are observed asa
period during which Jews are encouraged to meditate and reflect on their lives and to embrace the blessings of each day. Some
Jewish people even “give up” things during these 7 weeks, such as haircuts, shaving and getting married.

Since the children were so interested in confinuing to count in a concrete way, we introduced our own “Coumting the Omer”
chart, Each day a child places a sticker on another number, until we reach the top of Mt, Sinai, which is when Shavoot will oc-
cur. They also add ancther measure of grain or Omer (in our case a straw) into our glass jar.

When we first introduced the “Counting the Omer” chart to the children, we asked them what they noticed:
Maxi: “I see a lot of numbers going up and there are numbers up to 50. Who is the little man on top?”
Sammy J.: *I think that's Moses.”

Eliza: “Yeah, that's Moses. He's standing up on top."

Joyce: “Why do vou think that is Moses?”

Samny J.; “Because he has a very long beard and he looks very old. It’s Mt. Sinai,”

Joyce: “What is ML, Sinai?”

Ben: “It’s when they left. Egypt and they went to this moeuntain and Moses had to climb up it.”

Sammy G.: “I see numbers all the way to 50. Ten’s all the way to 50.”

Maddy: “The numbers go arcund and around and up and then Moses is at 50."

The children were also curious about the tablets that they saw at the top of the mountain and about the stickers we were using:
Olivia: “What is on the top. That doesn’t look like a mountain.”

Ben: “It’s what G_d gave to Moses.”

Michael: “Why are all the stickers people?”

Joyee: “Why do you think about that?”

Raosie: “Because people with different colors can be friends,”

Eliza: “Because it's like Moses; each one is Moses going up and up the mountain.”

Maxi: “Because no matter what your skin color is, we are altogether and we are different and we are the same.”
Sammy G.: “Because the Jewish people were waiting for Moses and they each sat on a rock waiting.”

Ben: “Why is one day in a dilferent color?”

Jovee: “What a good observation. Which day is a different color?”

Danny: “33."

We then talked about the holiday of Lag B'Omer, which falls on the 33rd day between Passover and Shavuot. Lag B'Omer is a
day of celebration and levity, suggesting that even within the darkest of days, we must always have hope. In Israel many people
celebrate Lag B’Omer with bonfires and all night picnics. The children had many ideas about how we could celebrate Lag
B’'Omer, including having lunch on the roof, eating ice cream, blowing bubbles on the roof and making paper hats,

Each day our “Omer counter” has one final “job,” which is to add to our class “commandments.” Throughout the year we
have talked at length about what we can do to make our world a “better” place. Since this period of time is supposed to be a
reflective one. we thought it would he interesting to put our thoughts down on paper, creating our own version of the Ten
Commandments. So far these are our “commandments::

Celin; *If someone needs help you should help them.”

Jaron: “If someone falls down you should tell a teacher that someone needs help.”
Scott: “If someone is hurt really bad you should get aniice pack to help them.”
Joe: “Don’t make yourself go to jail.”

Seme of the children have expressed a desire (o create our ovwn “tablets” oul of papier mache...as with life, this will clearly be 2
work in progress. Please ask your child to show you our “Counting the Omer™ chart and jar,

. b @ ) | |our “Counting the Omer” ‘ . e’ Our *Omer” jar.

chart.




Indicator 6.1 — Children share their feelings, ideas, questions, and/or experiences with their
peers and/or adults

Indicator 6.2. — Children have accessto avariety of materidsto explore Jewish life.

Indicator 6.3 — Children work on projects in small groups

Indicator 6.4. — Children and teachers both explore and celebrate moments of blessng,
trangtion, and thanks.

Indicator 6.5 — Children learn aboout their identities or uniqueness e.g. developmentaly,
culturally

Indicator 6.6 — Children explore their ideas and/or fedings through art or nature experiences
Indicator 6.7 — Children and teachers explore the why of Jewish symbols and practices.
Indicator 6.8 — Teachers create a culture of inquiry in the classroom; this cycle involves
multiple steps such as dialogue, reflection, investigation and action

Indicator 6.9 — Teachers make Jewish learning foundational by exploring the JRCEI lenses such
astheideas, values, symbols, stories, and/or practices embedded in them.

Indicator 6.10 — Teachers explore with parents the why of Jewish symbols and practices.
Indicator 6.11 - Teachers connect the stories and ideas in torah and/or other Jewish sourcesto
dally experiences.

Indicator 6.12 — Teachers utilize avariety of Jewish sources such as stories, materids, artifacts,
symbols, food, music and/or Hebrew to degpen children’ s learning experiences

Indicator 6.13 — Teachers share with parents evidence of the JECEI lensesin the children’s
learning experiences.

Indicator 6.14 — Teachers get to know children and their families by gathering stories or
symbols about their histories, hopes, and/or dreams.

Indicator 7.1 — Engaging children in congtructing the learning process.

Indicator 7.1.1. — Children’ sidess, interests and/or fedingsinform curricular choices.

Indicator 7.1.2 - Children are given choices of what to do in the classroom.

Indicator 7.1.3 — Teachers use provocations to encourage children’ s exploration.

Indicator 7.1.4 — Teachers use their observation of and/or conversations with children to inform
learning experiences.

Indicator 7.1.5— Teachers and children map out/brainstorm directions that exploration of atopic
can go

Indicator 7.1.6 — Teacherstap into red life experiences/hagppenings of children, their families
and/or themsalvesto foster learning.

Indicator 7.1.7 — Children’ s play is asource for learning.

Indicator 7.2 — Using small group project work.

Indicator 7.2.1 — Children’ slearning occupies multiple sessions.

Indicator 7.2.2 — Children use avariety of mediato explore a subject.

Indicator 7.2.3 — Children’ swork is expressive of their individudity and viewpoints.

Indicator 7.2.4 —Children learn from one another.

Indicator 7.2.5 — Children’ sdiscussions and work with one another informsthe direction that a
project takes

Indicator 7.2.6 — Teachers design Strategiesto show children how exploration of atopic might
continue.




Indicator 7.2.7 — Children work in small groups.

Indicator 7.3 — Documenting children’slearning.

Indicator 7.3.1 — Teachers regularly engage in the process of observation and documentation
asaway of facilitating learning and growth.

Indicator 7.3.2 — Teachers use documentation asatool for reflecting on and planning the
learning experience.

Indicator 7.3.3 — Teacher’ s documentation of learning takes place in multiple forms.
Indicator 7.3.4 — Teacher’ s documentation incorporates multiple perspectives and voices such
asthat of children, parents, teachers, and others as appropriate.

Indicator 7.3.5 — Teachers document children’ s exploration of Judaism and Jewish life.
Indicator 7.3.6 — Teacher’ s observation and documentation of children’swork areused in

ng children’ s growth.

Indicator 7.3.7 — Teachers use documentation to help children reflect on their ideas and/or
questions.

Indicator 7.3.8 — Teachers use documentation to cel ebrate accomplishments and growth.
Indicator 7.3.9 — Teachers use documentation as a vehicle for communicating with parents
about their child' slearning experience.

Indicator 7.3.10 — Teachers use documentation as away of making visblethe children’s
learning experiences throughout the time that they are in the program.




